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Introduction

T

he recent amendments to the Individuals with Disabilities Education Act (IDEA)
were designed to ensure that services
to students with disabilities provide
“a free appropriate public education that
emphasizes special education and related
services designed to meet their unique needs
and prepare them for further education,
employment and independent living.”1
The amendments were designed to align
with the No Child Left Behind Act (NCLB)
which focuses on accountability and use of
evidence-based practices for all students.2
Other key provisions of IDEA also require that
all children be served by staff who are highly
qualified and that local education agencies
demonstrate ability to recruit, hire, train,
and retain highly qualified special education
teachers.
In 2007 California implemented a renewed
Strategic Action Plan which was broadly
aimed at examining practices related to
teacher recruitment, training, and retention
of teachers in special education and focus
was placed on recent data-gathering efforts
related to: a) school climate, b) administrative support, and c) working conditions.
One pivotal study published by Futernick, A
Possible Dream: Retaining California Teachers
So All Students Learn, focused on retention of
teachers in California schools.3 Futernick’s
research suggested a number of factors
negatively impact teaching and learning
1 Individuals with Disabilities Education Improvement
Act of 2004, PL 108-446, U.S.C.
2

No Child Left Behind Act of 2001, PL107-110, U.S.C.

3 Futernick, K. (2007). A possible dream: Retaining
California’s teachers so all students learn. Sacramento:
California State University.

conditions for students with Individualized
Education Programs (IEPs). These issues were
especially notable with regard to students
served in inner cities with highly diverse
student populations and those in high
poverty areas. Many teachers reported that
they initially entered the field of education
because they dreamed of “making a difference” however, many ended up leaving
due to the realities of a workplace where
conditions did not support their dream.

Diversity, Highly Qualified Personnel &
Sustained Reform
Over the past several years, research related
to the academic achievement gap and
rising concerns related to the outcomes
for ethnically diverse students has led to
revisions in California’s approach to data
collection. The California Healthy Kids Survey
(CHKS) and the California School Climate
Survey (CSCS) for staff have been expanded
to include questions focused specifically to
address the interrelated issues for students
from culturally, linguistically, and ethnically
diverse backgrounds as well as those who
may require specialized supports such as
special education or migrant education
services. This initiative has also broadened
both state and district perspectives on how
best to address working conditions which
directly affect the teaching and learning
environment for all students.
While California has made significant progress
in data-collection through the Healthy Kids
Initiative, individuals at the district and school
site level need support to use these data in
ways that will have meaningful impact on
student outcomes.
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Specific IDEA
regulations
require states
to assure that
LEAs ‘take
measurable
steps to
recruit, hire,
train and
retain highly
qualified
personnel
to provide
special
education
and related
services.’

Specific IDEA regulations require states to
assure that LEAs “take measurable steps to
recruit, hire, train and retain highly qualified
personnel to provide special education
and related services.” To demonstrate the
standard of “measurable steps,” personnel who are directly responsible for
implementing programs and services need
to review and analyze the data. Next,
strategic meetings with key players need
to be planned so that all vested parties can
engage in data-driven conversations regarding working conditions and coordinated
school planning and improvement efforts.
Moving from data collection to strategic
action is contingent upon schools having
access to meaningful support and committing to a sustained reform effort.

The Research Categories for the Special
Education Support Module
The special education supports module
which is included at the end of the main
CSCS survey is comprised of a total of
twenty-four questions. This module is
designed for staff who have responsibilities
for teaching or providing related support
services to students with IEPs. The first
four items deal with demographic information related to educational and credentialing levels of the respondents. Futernick’s
research study suggested that many special
education teachers enter the profession
under-qualified and many who are qualified
leave the field prematurely. Additionally the
survey asks respondents to characterize the
primary service setting in which they serve
students with IEPs.
The remaining twenty questions are based
on Futernick’s research categories. While
noting that many of the factors related to
retention for teachers in general and special
education are the same, there are specific
school conditions that are uniquely problem-

atic for teachers of special education. Specifically, he noted that inadequate system
supports, bureaucratic impediments, lack of
collegial supports, and inadequate compensation are critical to teachers of students in
special education programs.
»» Inadequate system supports—lack of
adequate district support or mentorship, lack of planning and collaboration
time, inadequate teaching materials, inadequate working space, poor
paraprofessional supports, inadequate
in-service training opportunities
»» Bureaucratic impediments—excessive
paperwork, unnecessary meetings,
multiple disruptions during instructional time, lack of access to technology
or other resources
»» Inadequate or dysfunctional collegial
supports—lack of a shared vision and
shared responsibility for inclusive
services, adversarial parent/family
interactions, lack of expectations and
skills for collaborative practice
»» Inadequate compensation—low pay,
extra time demands, additional credentialing requirements

Futernick made recommendations that
ongoing local data collection strategies be
instituted and that information collected be
used to address retention strategies. Further
he offered general recommendations to:
»» reduce unnecessary burdens imposed
by IEPs and related paperwork,
»» cultivate better collegial supports for
special educators, and
»» expand programs that support novice
special educators.

Based on Futernick’s research, questions tied
to these research categories were organized
C2

into the Special Education Supports Module
and included as an addendum to the California School Climate Survey (CSCS).
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Process

#1 Select Subject
•• Select an area of interest—
Closing The Achievement Gap
overall, Special Education or
Migrant Education.

#3 Locate Data	
•• Have your CHKS/CSCS Reports handy.*
•• Enter the results from the CHKS/CSCS into
the relevant blank Tables in this Workbook.

#2 Select Area	
•• Choose a relevant Area of Focus.

•• If you do not have the results handy answer
the Self-Assessment question as a starting
point.

#4 Discuss Results	
•• What do your results show?
•• Is there something that needs to be looked
at further?
•• Start a discussion and ask more questions.

#5 Choose settings		
•• Select your setting: Classroom, School,
or District.

#6 Take Next Steps	
•• Read through the Next Steps strategies.
•• Which of the strategies are most
relevant/pertinent?

#7 Find Support
•• Classroom strategies can be implemented
easily by individuals or a small team.

•• Which appear to be the most straight
forward to address?

•• School-wide or district-wide initiatives will
need to consider gathering support; such as:

•• Which appear the most critical to
address?

•• Develop a Task-force;
•• Present results;

*District Reports CHKS reports can be accessed at:
www.wested.org/cs/chks/print/docs/chks_bsearch.
html. CSCS reports can be accessed on the previous
website or at: http://cscs.wested.org/reports/search.
Alternatively these reports can be accessed through
CDE Data Quest: http://dq.cde.ca.gov/dataquest

•• Organize Focus Groups; or
•• Invite input from stakeholders.

#8 Implement
•• Gather support, start with easy to
implement steps.

School Level Reports Ask your school principal if a
copy is available at school. If not, your district CHKS
coordinator can order a copy from WestEd for a
nominal fee.
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Areas of Focus
Select Area	

•• Choose a relevant
Area of Focus.

Barriers to Effective
Service Delivery

2

Integration &
Collaboration

Student Expectations
& Supports

4

Personnel
Supports
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Area of Focus

1

Barriers to Effective Service Delivery

The objective:
»» at the classroom level is to address ways to increase levels
of engagement of all students to lessons and activities being
conducted.
»» at the school level is to address school related practices and
policies to enhance student engagement to the school setting
and to enhance staff expertise in contributing to this engagement.
»» at the district level is to address district policies and structures
to increase student engagement to their school and community
settings.

Locate Data	
•• Have your CHKS/CSCS Reports handy.*
•• Enter the results from the CHKS/CSCS
into the relevant blank Table in this
Workbook.

*District Reports CHKS reports can be accessed at:
www.wested.org/cs/chks/print/docs/chks_bsearch.
html. CSCS reports can be accessed on the previous
website or at: http://cscs.wested.org/reports/search.
Alternatively these reports can be accessed through
CDE Data Quest: http://dq.cde.ca.gov/dataquest

•• If you do not have the results handy
answer the Self-Assessment question
as a starting point.

School Level Reports Ask your school Principal for
the school level report or contact your CHKS District
Coordinator and request a copy of the school district
report for a nominal fee.

Self–Assessment Questions
Bureaucratic Barriers
Do special education staff feel that there are bureaucratic barriers to effective service
delivery?

Administration Support
Is there a difference between special and general education staff regarding the level of
support provided them to work effectively?
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Area of Focus

1

Barriers to Effective Service Delivery
Turn to Table 9.6 and 9.7 of your CSCS SE
Report

Hint:

»» Take a minute to look at the responses
of special education staff to the
questions below to see if this particular
topic seems to be an issue or not.

It may be worthwhile to write/enter
your scores into the following blank
Tables so you can refer back to them
as you use this Workbook.

»» Focus on your school level (e.g. Elementary School (ES), Middle School (MS),
High School (HS), or Non-Traditional
(NT) such as Continuation).

If you are viewing the pdf online,
you can type directly into the result
boxes, save, and print out the page for
your reference or to e-mail to others.

Note: The below survey questions are from the 2008/2009 CHKS and CSCS reports. If
you are looking at reports from a different yetar, there may be differences in the survey
questions and numbering.

Table 9.6
Works to Reduce Instructional Interruptions

TD
%

ES
%

MS
%

HS
%

NT
%

Strongly Agree
Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.06: This school works to reduce interruptions to instruction for students with Individual Education Programs (IEPs).
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional

Table 9.7
Works to Minimize Paperwork

TD
%

ES
%

Strongly Agree
Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.07: This school takes steps to minimize required paperwork.
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional
C8 . Barriers to Effective Service Delivery

MS
%

HS
%

NT
%

Area of Focus

1

Barriers to Effective Service Delivery
Next, we want to see if these barriers exist for all staff. Turn to Table S1 of your CSCS SE Report.
This time however compare how the special education staff have responded in comparison
with general staff. This will provide an indication of whether this is an issue with special
education staff, general staff, or all staff.

Table S1
Positive Learning and Working Environment
This school...

Provides the materials, resources, and training to
do job effectively (T2.11)
Provides the materials, resources, and training
to work with special education (IEP) students
(T2.15)

SETD
%

TD
%

Percent Strongly Agreeing
SEES
ES SEMS MS
%
%
%
%

SEHS
%

Key: SE=Special Education, TD=Total District, ES=Elementary, MS=Middle, HS=High

For additional CHKS and CSCS questions for this focus area, refer to Appendix 1.

Discuss Results	
•• What do your results show?
•• Is there something that needs
to be looked at further?
•• Start a discussion and ask
more questions.
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HS
%

Area of Focus

1

Barriers to Effective Service Delivery

Choose settings		
•• Select your setting: Classroom, School,
or District.

Take Next Steps	
•• Read through the Next Steps strategies.
•• Which of the strategies are most
relevant/pertinent?
•• Which appear to be the most straight
forward to address?
•• Which appear the most critical to
address?

OK now what to do?
Here are some Next Steps you can take to either:
»» Focus on and Improve the current situation (if you found
that staff feel they do not receive adequate support), or
»» Maintain and strengthen the situation (if you found that all
staff feel supported).

We’ve divided these steps into sections for:
»» Classroom
»» School
»» District
We’ve also placed 2 columns of checkboxes next to each one so you
can identify which you are atady doing (and want to continue doing)
and those that might need more attention.
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Area of Focus

1

Barriers to Effective Service Delivery
Recognize, Strengthen, Expand, & Share ✺ CLASSROOM

Check
applicable:

The objective at
the classroom
level is to
address ways to
increase levels
of engagement
of all students
to lessons and
activities being
conducted.

Done

To Do

Strategies for Classrooms





List interruptions that are problematic to instructional time (e.g. speech therapist services for selected
students, etc.). Use these as a starting point in discussions with faculty and administration.





Explain concerns to related service providers and
solicit support and ideas for reducing interruptions to
instruction.





Talk with people to see what the issues are re:
paperwork & scheduling. (MP)





Seek delegation of paperwork to someone else.





Maintain a written schedule of related service
provision times for each student.





Remind/thank service providers often for keeping to
schedule and minimizing disruptions. (CR)





Suggest in-class supports for several students related
to ongoing in-class activities vs. pullout services.





Develop a plan for communicating with parents, other
teachers, paraprofessionals, your site administrator,
and your students regarding classroom interruptions.

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations
• MP = Meaningful
Participation

Done

To Do

Links to Resources





Individuals with Disabilities Education Act:
www.cpacinc.org/pdfs/IEPs%20Team.pdf





National Dissemination Center for Children with
Disabilities
www.nichcy.org





Individual Education Planning: A Handbook for
Developing and Implementing IEPs
www.edu.gov.mb.ca/metks4/instruct/specedu/iep/
index.html
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Barriers to Effective Service Delivery
Recognize, Strengthen, Expand, & Share ✺ SCHOOL
Check
applicable:

The objective at
the school level is
to address school
related practices
and policies to
enhance student
engagement to
the school setting
and to enhance
staff expertise in
contributing to
this engagement.

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations

Done

To Do

Strategies for Schools





List interruptions that are problematic to instructional
time (e.g. loudspeaker announcements, outside noise,
etc.).





Raise the issue of interruptions at a staff meeting and
allow brainstorming sessions on alternatives that
includes all staff. (MP)





Develop alternative options for dissemination of information or handling outside distractions so that instruction is
minimally disrupted.





Develop school-wide schedule for pull-out programs
to decrease disruptions and develop policies for related
service providers (e.g., on-time, prior schedule provided,
etc.) to reduce disruptions.





Use electronic means to reduce paperwork redundancies
(e.g. demographic info) from one form to another.

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Done

To Do

Links To resources





IEP Meeting Strategies:
www.ped.state.nm.us/seo/iep/f6.meeting.prep.pdf





Tips for Meeting Management:
www.humanresources.about.com/od/
meetingmanagement/a/meetings_work.htm





How To Make Meetings Work in a Culturally Diverse
Group:
www.casagordita.com/diverse.htm





LD Online (7 Habits of Highly Effective IEP Teams)
www.ldonline.org/article/seven_habits_of_highly_
effective_IEP_teams

• MP = Meaningful
Participation
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1

Barriers to Effective Service Delivery
Recognize, Strengthen, Expand, & Share ✺ DISTRICT

Check
applicable:

The objective at
the district level
is to address
district policies
and structures to
increase student
engagement
to their school
and community
settings.

Done

To Do





Seek comparisons from various school sites in your
district to see if issue is district-wide or if some sites
have developed effective alternatives. (CR)





Seek input from other school sites (regional/state)
regarding how the issue is resolved/alleviated. (MP)





Ask WestEd to compare other districts’ responses to
the same items and/or ask WestEd to search for sites
that have alleviated this issue. (CR)





Develop policy guidelines to reduce interruptions. (CR,
MP)





Build into contracts time for meetings that are held
outside contract hours. (CR)





Develop central schedule for selected meetings. (CR)





Work to standardize forms across districts. (CR)





Develop district policies on acceptable instruction time
interruptions. (CR)

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Done

To Do





Provides examples or case studies of “what works”
including specifics on what a Californian district has
done to solve scheduling issues; e.g., San Jose USD
(SEIS):
www.seis.org





LA USD (Welligent):
www.welligent.com

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations

Strategies for Districts

Links to Resources

• MP = Meaningful
Participation
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1

Barriers to Effective Service Delivery

To help you plan what you do next we have included the following two
Planning & Implementation charts.
Things We Want to Do (Focus on & Improve)
Next Steps to Increase Effectiveness of Service Delivery

Date

Find Support
•• Classroom strategies can be
implemented easily by individuals or a
small team.
•• School-wide or district-wide initiatives will need to consider gathering
support; such as:
•• Develop a Task-force;
•• Present results;

Things We Are Doing (Maintain & Strengthen)
Next Steps to Increase Effectiveness of Service Delivery

•• Organize Focus Groups; or
•• Invite input from stakeholders.

Implement
•• Gather support, start with easy to
implement steps.

C14 . Barriers to Effective Service Delivery

Date

Area of Focus

2

Integration & Collaboration

The objective:
»» at the classroom level is to address consultation and collaboration amongst general education and special education personnel with a special focus on team teaching and assessing teacher
behavior management styles.
»» at the school level is to address master scheduling and
planning.
»» at the district level is to address training and structures related
to time needs and collaborative induction for special education
and general education personnel.

Locate Data	
•• Have your CHKS/CSCS Reports handy.*
•• Enter the results from the CHKS/CSCS
into the relevant blank Table in this
Workbook.
•• If you do not have the results handy
answer the Self-Assessment question
as a starting point.

*District Reports CHKS reports can be accessed at:
www.wested.org/cs/chks/print/docs/chks_bsearch.
html. CSCS reports can be accessed on the previous
website or at: http://cscs.wested.org/reports/search.
Alternatively these reports can be accessed through
CDE Data Quest: http://dq.cde.ca.gov/dataquest
School Level Reports Ask your school Principal for
the school level report or contact your CHKS District
Coordinator and request a copy of the school district
report for a nominal fee.

Self–Assessment Questions
Do special education staff feel they are an integral part of the larger school-body?
Is there a significant difference in perceptions between special and general education
staff regarding the effectiveness of integration and collaboration efforts amongst
staff?
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2

Integration & Collaboration
Turn to Table 9.9—9.12 of your CSCS SE Report
»» Look first of all at the responses of
special education staff to see if this
particular topic seems to be an issue
or not. Do more special education staff
“Strongly Agree/Agree” or “ Disagree/
Strongly Disagree”?

Hint:

»» Focus on your school level (e.g. Elementary School (ES), Middle School (MS),
High School (HS), or Non-Traditional

If you are viewing the pdf online,
you can type directly into the result
boxes, save, and print out the page for
your reference or to e-mail to others.

It may be worthwhile to write/enter
your scores into the following blank
Tables so you can refer back to them
as you use this Workbook.

(NT) such as Continuation).
Note: The below survey questions are from the 2008/2009 CHKS and CSCS reports. If
you are looking at reports from a different year, there may be differences in the survey
questions and numbering.

Table 9.9
Integrates Special Ed into Daily Operations

TD
%

ES
%

MS
%

HS
%

NT
%

MS
%

HS
%

NT
%

Strongly Agree
Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.05: This school integrates special education into its daily operations.
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional

Table 9.10
Encourages General and Special Ed Teaming

TD
%

ES
%

Strongly Agree
Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.08: This school encourages teaming between general and special education personnel.
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional
C16 . Integration & Collaboration

Area of Focus

2

Integration & Collaboration

Table 9.11
Provides Sufficient Times to Collaborate on Service Delivery
TD
%

ES
%

MS
%

HS
%

NT
%

Strongly Agree
Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.09: This school provides sufficient time to collaborate with colleagues regarding services to students with IEPs.
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional

Table 9.12
Views Service to Students with IEPs as Shared Staff Responsibility

Strongly Agree

TD
%

ES
%

MS
%

Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.22: This school views service to students with IEPs as a shared responsibility among all staff.
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional
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%
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Integration & Collaboration
Now we want to see if this is an issue with special education staff, general education staff, or all
staff. Turn to Table S2 of your CSCS SE Report.

Table S2
Staff Collegiality and Sense of Mission
How many adults at this school...

Have close professional relationships with one
another (T2.10)

SETD
%

Percent Selecting “Nearly All Adults”
TD
SEES
ES SEMS MS SEHS
%
%
%
%
%
%

Support and treat each other with respect (T2.8)
Feel a responsibility to improve the school (T2.7)
Key: SE=Special Education, TD=Total District, ES=Elementary, MS=Middle, HS=High

For additional CHKS and CSCS questions for this focus area, refer to Appendix 1.

Discuss Results	
•• What do your results show?
•• Is there something that needs
to be looked at further?
•• Start a discussion and ask
more questions.
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Integration & Collaboration

Choose settings		
•• Select your setting: Classroom, School,
or District.

Take Next Steps	
•• Read through the Next Steps strategies.
•• Which of the strategies are most
relevant/pertinent?
•• Which appear to be the most straight
forward to address?
•• Which appear the most critical to
address?

OK now what to do?
Here are some Next Steps you can take to either:
»» Focus on and Improve the current situation (if you found
that staff feel they do not collaborate well), or
»» Maintain and strengthen the situation (if you found that all
staff believed they do collaborate effectively).

We’ve divided these steps into sections for:
»» Classroom
»» School
»» District
We’ve also placed 2 columns of checkboxes next to each one so
you can identify which you are already doing (and want to continue
doing) and those that might need more attention.
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Integration & Collaboration
Recognize, Strengthen, Expand, & Share ✺ Classroom

Check
applicable:

The objective at
the classroom
level is to address
consultation and
collaboration
amongst general
education and
special education
personnel with a
special focus on
team teaching
and assessing
teacher behavior
management
styles.

Done

To Do

Strategies for Classrooms





Conduct a school-wide survey regarding special
education and general education roles and responsibilities, teachers, and Para-Professionals. (CR, MP)





Clearly define roles for team-teaching. (CR, MP)





Assess classroom management profile. Discuss similarities and differences among all staff who serve students
with IEPs.





Participate in collaborative planning time between
general and special education staff.

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Done

To Do





Teachers’ section of National Research Center on
Learning Disabilities:
www.nrcld.org/topics/teachers.html





Response To Interventions and Cultural Considerations
(IRIS Podcast):
www.iris.peabody.vanderbilt.edu/resource_podcast/
episode_05_Baca.html





National Center for Culturally Responsive Education
Systems:
www.nccrest.org





Case Study: Response To Interventions: Data-based
Decision-Making:
www.iris.peabody.vanderbilt.edu/case_studies/
ICS-012.pdf





Equity Alliance at ASU:
www.equityallianceatasu.org/ea/learning-carousel

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations

Links to Resources

• MP = Meaningful
Participation
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Integration & Collaboration
Recognize, Strengthen, Expand, & Share ✺ SCHOOL

Check
applicable:
Done To Do

The objective at
the school level is
to address master
scheduling and
planning.

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations
• MP = Meaningful
Participation

Strategies for Schools





Develop a cohesive Master Schedule which includes
time for collaborative planning between general and
special education staff. (CR)





Schedule same planning period for special education
and general education staff for common planning (e.g.
co-teaching). (CR)





Expand/continue to expand collaboration within your
school-community, including students. (CR, MP)





Make personal contact with other staff every day. (CR)





Organize teacher support groups. (CR)





Create structures so teachers have more time for
collegial decision-making and planning. (CR)





Provide time, venue, and agenda for staff collaboration. (MP)

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Done

To Do

Links to Resources





Review special education Stories from the Front Line
CTA:
www.cta.org/issues/idea/Special_Ed_Stories.html





Teachers’ section of National Research Center on
Learning Disabilities:
www.nrcld.org/topics/administrators.html





Expand Student Participation on IEP:
www.onthesameteam.org/who_invited_him.html





Building collaborative special education relationships
between home and school:
www.onthesameteam.org
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Integration & Collaboration
Recognize, Strengthen, Expand, & Share ✺ DISTRICT

Check
applicable:
Done

To Do

Strategies for Districts





Utilize Induction with all Beginning Teachers BTSA. (CR)





Address teaming/collaboration. (CR, MP)





Provide time for collaborative training. (CR)

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

The objective at
the district level is
to address training
and structures
related to time
needs and collaborative induction
for special
education and
general education
personnel.

Done

To Do

Links to Resources





Teachers’ section of National Research Center on
Learning Disabilities:
www.nrcld.org/topics/administrators.html





Ventura County CAREs:
www.vcoe.org/hth/Resources/VenturaCountyCAREs/
tabid/1618/Default.aspx





Equity Alliance: Webinar 5/28/09. Building Inclusive
Schools:
www.equityallianceatasu.org/webinar/052809

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations
• MP = Meaningful
Participation
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Area of Focus

2

Integration & Collaboration

To help you plan what you do next we have included the following two
Planning and Implementation charts.
Things We Want to Do (Focus on & Improve)
Next Steps to Improve Integration and Collaboration

Date

Find Support
•• Classroom strategies can be
implemented easily by individuals or a
small team.
•• School-wide or district-wide initiatives will need to consider gathering
support; such as:
•• Develop a Task-force;
•• Present results;

Things We Are Doing (Maintain & Strengthen)
Next Steps to Improve Integration and Collaboration

•• Organize Focus Groups; or
•• Invite input from stakeholders.

Implement
•• Gather support, start with easy to
implement steps.

C23 . Integration & Collaboration

Date

Area of Focus

31

Student Expectations & Supports

The objective:
»» at the classroom level is to address instructional strategies,
differentiated instruction, supports and accommodations,
teacher data collection and analysis (teacher action research),
classroom management, and conduct classroom meetings to
promote high expectations for all students.
»» at the school level is to address training for supports and
accommodations, service delivery models, Response to Intervention (RTI), and technology.
»» at the district level is to address policies and trainings to set
target expectations for graduation, modified assessments, and
access to complete state adopted materials.

Locate Data	
•• Have your CHKS/CSCS Reports handy.*
•• Enter the results from the CHKS/CSCS
into the relevant blank Table in this
Workbook.
•• If you do not have the results handy
answer the Self-Assessment question
as a starting point.

*District Reports CHKS reports can be accessed at:
www.wested.org/cs/chks/print/docs/chks_bsearch.
html. CSCS reports can be accessed on the previous
website or at: http://cscs.wested.org/reports/search.
Alternatively these reports can be accessed through
CDE Data Quest: http://dq.cde.ca.gov/dataquest
School Level Reports Ask your school Principal for
the school level report or contact your CHKS District
Coordinator and request a copy of the school district
report for a nominal fee.

Self–Assessment Questions
Does the school set high expectations for student with IEPs?
Is there a difference between special and general education staff regarding academic
expectations for students with disabilities?
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Area of Focus

31

Student Expectations & Supports
Turn to Table 9.14 and 9.18 of your CSCS SE
Report

Hint:
It may be worthwhile to write/enter
your scores into the blank Tables
below so you can refer back to them
as you use this Workbook.

»» What do special education staff think
about Student Expectations?
»» How has your staff responded? Strongly
agree? Agree, Disagree or even Strongly
Disagree? This will provide an indication of whether this is an issue or not at
your school.

If you are viewing the pdf online,
you can type directly into the result
boxes, save, and print out the page for
your reference or to e-mail to others.

»» If you need more information you can
also look at Tables 9.15, 9.16 and 9.17.
You may also want to look at Table A6.7
of your CHKS Main Report (Harassment
Physical/Mental Disability).

Note: The below survey questions are from the 2008/2009 CHKS and CSCS reports. If you are looking at reports from a different year, there may
be differences in the survey questions and numbering.

Table 9.14
High Expectations for Students with IEPs

TD
%

ES
%

Strongly Agree
Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.14: This school sets high expectations for students with IEPs.
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional
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MS
%

HS
%

NT
%

Area of Focus

31

Student Expectations & Supports
Table 9.18
Provides Sufficient Resources for Special Ed Programs and Services
TD
%

ES
%

MS
%

HS
%

NT
%

Strongly Agree
Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.23: This school has sufficient resources to support special education programs and
services.
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional

Turn to Table S1 of your CSCS SE Report to see if this is an issue for only special education staff or for all staff.
Have a look at the responses—separated by special education staff and general staff—for the following questions.

Table S1
Positive Learning and Working Environment
This school...

Is a supportive and inviting place for students to
learn (T2.1)
Sets high standards for academic performance
for all (T2.2)
Promotes academic success for all students
(T2.3)

SETD
%

TD
%

Percent Strongly Agreeing
SEES
ES SEMS MS
%
%
%
%

SEHS
%

Key: SE=Special Education, TD=Total District, ES=Elementary, MS=Middle, HS=High

For additional CHKS and CSCS questions for this focus area,
refer to Appendix 1.
Discuss Results	
•• What do your results show?
•• Is there something that needs
to be looked at further?
•• Start a discussion and ask
more questions.
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HS
%

Area of Focus

31

Student Expectations & Supports

Choose settings		
•• Select your setting: Classroom, School,
or District.

Take Next Steps	
•• Read through the Next Steps strategies.
•• Which of the strategies are most
relevant/pertinent?
•• Which appear to be the most straight
forward to address?
•• Which appear the most critical to
address?

OK now what to do?
Here are some Next Steps you can take to either:
»» Focus on and Improve the current situation (if you found
that special education staff feel that the school doesn’t set
high expectations or supports for students with IEPs and if
there appears to be a difference between general and special
education staff responses), or
»» Maintain and strengthen the situation (if you found that
all staff believe all students have high expectations placed upon
them and receive adequate supports).

We’ve divided these steps into sections for:
»» Classroom
»» School
»» District
We’ve also placed 2 columns of checkboxes next to each one so
you can identify which you are already doing (and want to continue
doing) and those that might need more attention.
C27 . Student Expectations & Supports

Area of Focus

31

Student Expectations & Supports
Recognize, Strengthen, Expand, & Share ✺ CLASSROOM

Check
applicable:

The objective at
the classroom
level is to address
instructional
strategies, differentiated instruction, supports and
accommodations,
teacher data
collection and
analysis (teacher
action research),
classroom
management,
and conduct
classroom
meetings to
promote high
expectations for
all students.

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations
• MP = Meaningful
Participation

Done

To Do

Strategies for Classrooms





Individualize teaching and learning. (CR, HE)





Utilize small group work. (CR)





Engage students in setting their own goals. (MP)





Differentiate instruction and goals. (HE)





Provide training on supports & accommodations. (CR)





Document effectiveness of on-going training in
coaching, modeling, teaming, and co-teaching. (CR, HE)





Use praise and highlight successes. (HE)





Give students encouraging messages like, “You can
make it; You have everything it takes to achieve your
dreams; and I’ll be there to support you.” (HE)





Conduct classroom meetings. (MP)

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Done

To Do

Links to Resources





Teaching Special Kids: Online Resources for Teachers:
www.education-world.com/a_curr/curr139.shtml





Introduce Strategies : High Expectations:
www.education-world.com/a_admin/columnists/bell/
bell003.shtml





Universal Design/Access:
www.cast.org/index.html





AAC Resources:
www.specialed.about.com/od/
augmentativecommunication/a/UseACC.htm
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31

Student Expectations & Supports
Recognize, Strengthen, Expand, & Share ✺ SCHOOL

Check if
applicable:

The objective at
the school level is
to address training
for supports and
accommodations,
service delivery
models, Response
to Intervention
(RTI), and technology.

Done

To Do

Strategies for Schools





Train all teachers on appropriate service delivery
models in the Least Restrictive Environment (LRE). (HE)





Engage in school-wide dialogue about co-teaching
and high expectations for all students. (CR, HE)





Response To Interventions—Maintain Strong Tier 1.





Train teachers to use technology for all students and
use an online system to identify assistive tech resources (e.g. SELPA). (CR)





Have teachers and other school adults model the
language of success to all students—“When you
graduate…,” and “When you go to college…” (HE)





Make visits to college campuses available to all
students, not just a select few. (HE)





Challenge the myths held about certain groups of
children and youth—especially those who are poor,
non-white, and non-English-speaking.





Focus on curriculum that is thematic, experiential,
challenging, comprehensive, and inclusive of multiple
perspectives. (HE)

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Done

To Do

Links to Resources





Read, distribute and submit Special Education Success
Stories:
www.wickedlocal.com/ghs-newsservice/news/
x676138662





Ten Strategies for Creating a Classroom Culture of High
Expectations:
www.sreb.org/programs/hstw/publications/
pubs/04V03_Ten%20Strategies.pdf

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations
• MP = Meaningful
Participation
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Student Expectations & Supports
Recognize, Strengthen, Expand, & Share ✺ DISTRICT

Check
applicable:

The objective at
the district level is
to address policies
and trainings
to set target
expectations
for graduation,
modified assessments, and access
to complete state
adopted materials.

Done

To Do





Gather data on graduation rates, set targets for
subgroups including special education. (HE)





Develop district policies to assure access to complete
state adopted materials for all teachers and students.
(HE)





Access and adapt assessment to better suit Special
Education California Modified Assessment. (HE)





Focus instruction on a broad range of learning styles
and multiple intelligences, that builds from student
strengths, interests, and experiences, and that is
participatory and facilitative. (HE)





Group students in a heterogeneous manner, promoting cooperation, shared responsibility, and a sense of
belonging. (HE)

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Done

To Do





Peer Review of Special Education Services:
www.seattleschools.org/area/strategicplan/special_
ed_summary.pdf





Webinars and Resources:
www.cacompcenter.org/cs/cacc/print/htdocs/cacc/
cma.htm





Access and incorporate National Instructional Materials
Accessibility Standard (NIMAS)
National Instructional Materials Access Center (NIMAC):
www.nimas.cast.org/about/resources/sea_sped





Seek funding to maintain systems/programs via ARRA
Stimulus Funds: Q & A:
www.cec.sped.org/Content/NavigationMenu/PolicyAdvocacy/CECPolicyResources/EconomicStimulus/
Stimulus_Q_A.htm

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations
• MP = Meaningful
Participation

Strategies for Districts

Links to Resources
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Area of Focus

31

Student Expectations & Supports

To help you plan what you do next we have included the following two
Planning and Implementation charts.
Things We Want to Do (Focus on & Improve)
Next Steps to Set High Expectations for Students with IEPs

Date

Find Support
•• Classroom strategies can be
implemented easily by individuals or a
small team.
•• School-wide or district-wide initiatives will need to consider gathering
support; such as:
•• Develop a Task-force;
•• Present results;

Things We Are Doing (Maintain & Strengthen)
Next Steps to Set High Expectations for Students with IEPs

•• Organize Focus Groups; or
•• Invite input from stakeholders.

Implement
•• Gather support, start with easy to
implement steps.
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Date

Area of Focus

4

Personnel Supports

The objective:
»» at the classroom level is to address working with families, staff,
and technology trainings.
»» at the school level is to address training for paraprofessionals, facilitating mentoring supports, and building community
partnerships.
»» at the district level is to address induction supports, establishing board policies to support new and veteran teachers (e.g.
classroom assignments, and developing written materials outlining personnel supports).

Locate Data	
•• Have your CHKS/CSCS Reports handy.*
•• Enter the results from the CHKS/CSCS
into the relevant blank Table in this
Workbook.
•• If you do not have the results handy
answer the Self-Assessment question
as a starting point.

*District Reports CHKS reports can be accessed at:
www.wested.org/cs/chks/print/docs/chks_bsearch.
html. CSCS reports can be accessed on the previous
website or at: http://cscs.wested.org/reports/search.
Alternatively these reports can be accessed through
CDE Data Quest: http://dq.cde.ca.gov/dataquest
School Level Reports Ask your school Principal for
the school level report or contact your CHKS District
Coordinator and request a copy of the school district
report for a nominal fee.

Self–Assessment Questions
Do special education staff at your school feel they are adequately supported by the
school?
Is there a difference between special and general education staff regarding perceived
levels of staff support?

C32 . Personnel Supports

Area of Focus

4

Personnel Supports
Hint:

Turn to Table 9.19, 9.20, and 9.22 of your CSCS
SE Report.

It may be worthwhile to write/enter
your scores into the blank Tables
below so you can refer back to them
as you use this Workbook.

»» Take a minute to look first of all at the
responses of special education staff to
the survey questions below to see if this
particular topic seems to be a issue or

If you are viewing the pdf online,
you can type directly into the result
boxes, save, and print out the page for
your reference or to e-mail to others.

not.
»» How has your staff responded? Strongly
agree? Agree, Disagree or even Strongly
Disagree? This will provide an indication of whether this is an issue or not at
your school.
»» If you need more information look at
the responses to these questions 9.21,
9.23, 9.24, 9.25.

Note: The below survey questions are from the 2008/2009 CHKS and CSCS reports. If you are looking at reports from a different year, there may
be differences in the survey questions and numbering.

Table 9.19
Has Positive Working Environment for Staff Serving Students with IEPs

Strongly Agree

TD
%

ES
%

MS
%

Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.11: This provides a positive working environment for staff who serve students with IEPs.
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional
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HS
%

NT
%

Area of Focus

4

Personnel Supports

Table 9.20
Acknowledges Responsibilities of Staff Serving Students with IEPs
TD
%

ES
%

MS
%

HS
%

NT
%

HS
%

NT
%

Strongly Agree
Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.12: This school acknowledges the responsibilities for staff who serve students with IEPs.
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional

Table 9.22
Climate Encourages Continued Service

TD
%

ES
%

MS
%

Strongly Agree
Agree
Disagree
Strongly Disagree
Not Applicable
Question 3.17: This school has a climate that encourages me to continue in my role of service to students with IEPs.
Key: TD=Total District, ES=Elementary, MS=Middle, HS=High, NT=Non Traditional
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Area of Focus

4

Personnel Supports
Again how do these compare to the responses of general education staff? Turn to Table S1 of your
CSCS SE Report.

Table S1
Positive Learning and Working Environment
This school...

Is a supportive and inviting place for staff to
work (T2.6)
Promotes trust and collegiality among staff
(T2.9)

SETD
%

TD
%

Percent Strongly Agreeing
SEES
ES SEMS MS
%
%
%
%

SEHS
%

Key: SE=Special Education, TD=Total District, ES=Elementary, MS=Middle, HS=High

For additional CHKS and CSCS questions for this focus area, refer to Appendix 1.

Discuss Results	
•• What do your results show?
•• Is there something that needs
to be looked at further?
•• Start a discussion and ask
more questions.

C35 . Personnel Supports

HS
%

Area of Focus

4

Personnel Supports

Choose settings		
•• Select your setting: Classroom, School,
or District.

Take Next Steps	
•• Read through the Next Steps strategies.
•• Which of the strategies are most
relevant/pertinent?
•• Which appear to be the most straight
forward to address?
•• Which appears the most critical to
address?

OK now what to do?
Here are some Next Steps you can take to either:
»» Focus on and Improve the current situation (if you found
that special education staff feel they are not adequately supported by the school).
»» Maintain and strengthen the situation (if you found that
special education staff feel they are adequately supported), or

We’ve divided these steps into sections for:
»» Classroom
»» School
»» District
We’ve also placed 2 columns of checkboxes next to each one so
you can identify which you are already doing (and want to continue
doing) and those that might need more attention.
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Area of Focus

4

Personnel Supports
Recognize, Strengthen, Expand, & Share ✺ CLASSROOM

Check
applicable:
Done To Do

The objective at
the classroom
level is to address
working with
families, staff,
and technology
trainings.

Strategies for Classrooms





Participate in BTSA and mentoring opportunities. (MP)





Seek training opportunities to work effectively with
families & staff. (CR, MP)





Engage in technology support training. (MP)





Develop consultation skills for working effectively with
paraprofessionals and other staff. (MP)





Develop cultural competency skills for dealing with a
wide range of diverse populations. (MP)

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Check
applicable:
Done To Do

Links to Resources





Access Para-professionals Training Manuals:
www.nrcpara.org/training





Radio TICAL: A Collaborative Principal: In and Out of
Program Improvement and His Recipe for Success
(Redding, CA):
www.portical.org/podcasts/?p=226





Asking the Right Questions: A School Change Toolkit,
Guiding School Change through Inquiry: A Systemic
Reform Support System:
www.mcrel.org/toolkit

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations
• MP = Meaningful
Participation
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Personnel Supports
Recognize, Strengthen, Expand, & Share ✺ SCHOOL

Check
applicable:
Done To Do

The objective at
the school level is
to address training
for paraprofessionals, facilitating mentoring supports,
and building
community
partnerships.

Strategies for Schools





Provide informal or formal mentoring of new staff. (CR)





Train principals to supervise and evaluate special
education personnel: partner with district office/SELPA.
(CR)





Develop specific strategies for building community
partnerships. (CR)





Provide an ongoing training schedule. (CR)





Provide principal training on group dynamics & collaborative strategies. (CR)





Use sample vignettes/videos to demonstrate effective
practice. (CR





Create structures so teachers have more time for
collegial decision-making and planning. (CR)

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Check
applicable:
Done To Do

Links to Resources





Access Para–professionals Training Manuals:
www.nrcpara.org/training





Tools for School-Improvement Planning:
www.annenberginstitute.org/Tools/tools/index.php

Protective Factors:
• CR = Caring
Relationships
• HE = High
Expectations
• MP = Meaningful
Participation
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Personnel Supports
Recognize, Strengthen, Expand, & Share ✺ District

Check
applicable:
Done To Do

The objective at
the district level
is to address
induction
supports,
establishing
board policies to
support new and
veteran teachers
(e.g. classroom
assignments,
and developing
written materials
outlining personnel supports).

Protective Factors:
• CR = Caring
Relationships

Strategies for Districts





Provide introductory meetings for all new staff regarding support available via district. (CR)





Review Board policies for new and veteran teacher
assignments. (CR)





Provide lists of available technology and support
options for 1-1 mentoring. (CR)





Have district implement and evaluate formal paraprofessional training. (CR)





Assure that district has written policies for communication with all school personnel. (CR)

For more suggestions on creating a positive climate look back at the
CTAG Next Steps and/or go to Appendix 4: Protective Factor Strategies.

Check
applicable:
Done To Do

Links to Resources





Review California District strategies for paraprofessional training:
www.ctc.ca.gov/educator-prep/para
www.nectac.org/topics/personnel/paraprof.asp





The Working Group Report on Special Education in the
Santa Monica-Malibu Unified School District 4/23/09.
This report provides an in depth example of how a
district has worked to build a culture of inclusion,
ensure equitable access, recruit and retain excellent
staff, improve communication systems and programs
of instruction.
www.smmusd.org/special_education/pdf/SPEDWorkingGroup.pdf

• HE = High
Expectations
• MP = Meaningful
Participation
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Personnel Supports

To help you plan what you do next we have included the following two
Planning and Implementation charts.
Things We Want to Do (Focus on & Improve)
Next Steps to Increase and Sustain Personnel Supports

Date

Find Support
•• Classroom strategies can be
implemented easily by individuals or a
small team.
•• School-wide or district-wide initiatives will need to consider gathering
support; such as:
•• Develop a Task-force;
•• Present results;

Things We Are Doing (Maintain & Strengthen)
Next Steps to Increase and Sustain Personnel Supports

•• Organize Focus Groups; or
•• Invite input from stakeholders.

Implement
•• Gather support, start with easy to
implement steps.
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Date

Additional Selected Resources & Websites
Selected Resources
Brown, D., Pryzwansky, W.B., & Schulte, A.C. (2001). Psychological consultation: Introduction to
theory and practice. Boston: Allyn & Bacon.
Chen, D., McLean, M., Corso, R., & Bruns, D. (2001). Working together in EI: Cultural considerations
in helping relationships and service utilization. (Technical Report No. 11). (electronic version).
Champaign-Urbana, IL: Culturally and Linguistically Appropriate Services for Early Childhood
Research (CLAS) Institute.
Churchill, L.R., Mulholland, R., & Cepello, M. (2008). A Practical Guide for Special Education Professionals. Upper Saddle River, NJ: Pearson/Merrill/Prentice Hall.
Cipani, E. (2004). Classroom management for all teachers: Twelve plans for evidence-based
practice. Reston, VA: Council for Exceptional Children.
Dettemer,P., Thurston, L. & Dyck, N. (2005). Consultation, collaboration, and teamwork for
students with special needs. Boston: Pearson Education Inc.
Friend, M. & Cook, L. (2003). Interactions: Collaboration skills for school professionals. Boston:
Allyn and Bacon.
Johns. B.H., Crowley, E.P., & Guetzloe, E. (2002). Effective curriculum for students with emotional
and behavioral disorders. Denver, CO: Love Publishing Company.
Jones, V.F., & Jones, L.S. (2001). Comprehensive classroom management: Creating communities of
support and solving problems. Boston: Allyn & Bacon.
Kampwirth, T. (2003). Collaborative consultation in the schools: Effective practices for students with
learning and behavior problems. Columbus, OH: Merrill Prentice Hall.
Turnbull, E., Rothstein-Fisch, C., Greenfiled, P.S., & Wuiroz, B. (2001). Bridging cultures between
home and school: A guide for teachers. Mahwah, NJ: Erlbaum.

Selected Websites
ADD-Attention Deficit Disorder Website is a resource site on ADD/ADHD
www.add.about.com/health/add/library/weekly/aa012598.htm
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California Association of Resource Specialists Plus This site is the CA State Resource Specialist Plus (CARS+) organization site. The organization’s sole purpose is to represent the unique
needs of resource specialists and other special education teachers (for writing IEP goals and
objectives to standards).
www.carsplus.org
Collaborative Teaching: Special Education for Inclusive Classrooms This site presents an
online textbook that discusses topics of collaboration between general and special education
teachers.
www.parrotpublishing.com
Council for Exceptional Children (CEC) This site provides links to ERIC digests, related Internet
resources and discussion groups on the topic of how general and special education teachers
can work together efficiently.
www.cec.sped.org
Inclusion: School as a Caring Community This site presents specific scenarios that describe
how special needs students are included in general education classes and how their teachers
work together to provide for the educational needs of all students.
www.ualberta.ca/~jpdasddc/inclusion/schoolcaring/intro.htm
IDEA 2004 (PL 108-446)
www.copyright.gov/legislation/pl108-446.html#306
Individual Education Planning: A Handbook for Developing and Implementing IEPs
This website expands on the information provided in the document, Individual Education
Planning: A Handbook for Developing and Implementing IEPs.
www.edu.gov.mb.ca/metks4/instruct/specedu/iep/index.html
LD Online Seven habits of highly effective IEP teams
www.ldonline.org/ld_indepth/iep/seven_habits.html
National Association of State Directors of Special Education Web Site on IDEA
www.aph.org/advisory/nasdse.html
National Association of School Psychologists This site provides information on public policy
and legislative issues.
www.nasponline.org/advocacy/index.aspx
National Association of State Directors of Special Education This site provides information
on implementing the Response to Intervention model.
www.nasdse.org
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National Center for the Dissemination of Disability Research This site performs research,
technical assistance and demonstration activities focusing on the dissemination and utilization of disability research.
www.ncddr.org
National Information Center for Children and Youth with Disabilities (NICHCY) This site is a
central source of information on disabilities, IDEA, NCLB, and research-based information on
effective educational practices.
www.nichcy.org
National Resource Center for Paraprofessionals This site provides links, articles, and a
bibliography on training and managing paraprofessionals.
www.nrcpara.org
Roles for Education Paraprofessionals in Effective Schools This site describes elements of
good professional practice, clear definitions of roles and responsibilities of paraprofessionals,
on-going professional development, and profiles of effective programs.
www.ed.gov/pubs/Paraprofessionals
U.S. Department of Health and Human Services Trends in Foster Care and Adoption FY
2002 – FY 2007 (2008)
www.acf.hhs.gov/programs/cb/stats_research/afcars/trends.htm
WestEd—A Promising Alternative for Identifying Students With Learning Disabilities,
San Francisco This site provides information for an alternative way to identify students with
learning disabilities.
www.wested.org/cs/we/view/feat/48
Wrights Law This site provides reliable information about special education law and advocacy for children with disabilities.
www.wrightslaw.com
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